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ABSTRACT

With the development of educational change, teachers' professional development has gradually shifted from single-skill training
to the enhancement of multidimensional competence. The traditional development path ignores the intrinsic needs of teachers,
leading to increased burnout and insufficient motivation for innovation. Teachers' self-concern and pedagogical innovation
provide new perspectives for breaking through this dilemma; the former emphasizes the construction of teachers' psychological
capital and professional identity, while the latter focuses on the innovation of teaching practice. Based on this, this paper
explores the diversified paths of teachers' professional development under the perspectives of self-concern and pedagogical
innovation, with a view to providing strategic references for teachers' professional development and helping them break
through the bottleneck of development.

KEYWORDS
teacher professional development; self-concern; teaching innovation; diversification path

1 Introduction

At present, global education is undergoing a shift from “knowledge transmission” to “literacy cultivation”. The impact
of artificial intelligence technology on traditional teaching scenarios, the deepening of the collaborative parenting model
between home, school and society, and the demand for personalized development of students have all put forward
higher requirements for the role of teachers. As a practical carrier of educational change, the success of teaching
innovation is highly dependent on the autonomy and creativity of teachers. However, the uniform training content
adopted at this stage is difficult to match the characteristics of teachers of different teaching ages and disciplines; the lack
of organizational support in schools has led to a lack of channels for teachers to integrate resources and share
experiences. In addition, under the pressure of intense work, teachers generally have a weak sense of self-concern. In this
context, it is of great significance to explore the diversified paths of teachers' professional development based on the
perspective of teachers' self-concern and teaching innovation. The article will explore how to stimulate teachers'
subjectivity to realize the balance between “external” and “internal” forces and how teaching innovation practices can
be transformed into sustainable resources for teachers' professional growth, aiming to build a more inclusive and
sustainable professional development framework to support teachers' professional development. The aim is to build a
more inclusive and sustainable professional development framework to support teachers' professional development.

2 Theoretical Connotation of Self-Care and Teaching Innovation
2.1 Connotation of Teachers' Self-Concern

Teacher self-concern is a key element in enhancing teachers' well-being and professional motivation; it plays an
important role in preventing occupational stress, alleviating burnout, lowering turnover rates, as well as maintaining
physical and mental health, and enhancing resilience. Teachers' self-care consists of three dimensions: firstly, teachers are
able to look at their own feelings in a non-judgmental way when facing stress, frustration, or achievement to avoid falling
into self-denial; secondly, they are able to establish a stable sense of self-efficacy in their educational practice, linking their
professional behaviors to their personal beliefs to form a sustainable internal drive; thirdly, they are able to establish a
balance between time management, health maintenance, and professional growth. The traditional teacher development
model focuses on external regulation and skill enhancement, neglecting the accumulation of teachers' internal
psychological capital, resulting in the fragmentation of professional growth and individual life experience." Self-concern,
on the other hand, provides teachers with sustained psychological resilience by reconfiguring their relationship with
themselves.

The ability to care is transmissible, and a teacher's self-acceptance and emotional management skills will
subconsciously influence his or her educational behaviors so that he or she can treat students in an inclusive and
empathetic manner. It can be seen that teacher self-care is both the emotional foundation of professional development
and the path to realizing the humanistic value of education.
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2.2 The Concept and Practice of Teaching Innovation

Teachers' pedagogical innovation refers to the creative construction and improvement of teaching activities by
frontline teachers based on the new curriculum standards, new teaching materials and specific learning conditions. From
the process dimension, it is reflected in the dynamic adjustment of teaching objectives, strategies and evaluation system
based on specific situations; from the value dimension, it points to the in-depth support for the development of the
students' core qualities as well as practical answers to the propositions of the times, such as equity and quality of
education. In today's diversified channels of knowledge acquisition, the role of teachers is shifting from “knowledge
authority” to “learning guide”, which requires teaching innovation to start from the fundamental transformation of the
parenting model.” Specifically, the development direction of teaching innovation should focus on three levels: The first is
to break through the linear transmission of subject knowledge, and turn to the depth of learning design based on real
problem solving; The second is to establish an equal dialog relationship between teachers and students, so that the
teaching process becomes a vehicle for the common growth of teachers and students; the third is to integrate innovative
ability, critical thinking and other literacy goals into daily teaching and learning, so as to cultivate the future citizens.

3 Realistic Dilemmas Facing Teachers' Professional Development
3.1 The Contradiction between Standardized Evaluation and Individual Development Needs

The evaluation of teachers' professional development in the education system has long relied on standardized
indicators, including the number of teaching hours, the rate of improvement of students' performance, or the number of
scientific research achievements; its original design is to ensure the controllability of the quality of education, but it
ignores the personalized characteristics of teachers' professional growth. Teachers differ in subject background, career
stage, and teaching style. Novice teachers need to strengthen their classroom management skills, while senior teachers
need to break through the bottleneck of teaching innovation. Standardized evaluations force teachers to focus on
quantifiable explicit performance at the expense of cultivating implicit competencies such as the cultivation of
educational sentiment and the construction of interdisciplinary thinking. The education administration realizes efficiency
control through index decomposition and hierarchical assessment; teachers' development needs are reduced to a list of
skills to meet the standard, and intrinsic motivation elements such as their professional identity and willingness to
innovate are excluded from the evaluation content. For teachers with a strong sense of independent development,
standardized evaluation not only fails to stimulate their potential, but also leads to cognitive dissonance. Teachers know
that the complexity of educational work cannot be fully quantified, but they are forced to compress the creative space of
educational practice to meet the indicators, which ultimately weakens their intrinsic motivation for sustainable
development.

3.2 Lack of Organizational Support and Dissolution of Teachers' Motivation for Innovation

Teaching innovation requires continuous investment of time, money, technology, collaboration and other resources;
however, most schools and educational institutions have not yet established a systematic mechanism to support
teachers' innovation, and only provide support for fragmented training programs and short-term competitions. It is
difficult to support the complete cycle of teachers from creative conceptualization to practical implementation. School
management also generally lacks a mechanism for accommodating the risks of innovation; when teachers encounter
setbacks in applying new methods, they not only find it difficult to obtain professional guidance, but also face demotions
in the assessment, which seriously inhibits the courage of teachers to make trial and error. At the same time, many schools
still regard “stability” as a management goal, and overly respect the safety and controllability of mature teaching models,
and believe that innovative behavior will lead to unnecessary risks;® and even if teachers have the will to innovate, it is
difficult for them to continue due to the lack of cross-disciplinary teams, teacher-student collaboration, or home-school
linkage of the support network. The phenomenon of “islands of innovation” further weakens teachers' enthusiasm for
continuous commitment.

3.3 Burnout and Weakened Self-Concern Ability

High-intensity workload and multiple role expectations are the direct causes of teacher burnout. Modern teachers not
only have to fulfill basic teaching tasks such as lesson planning, lecturing and evaluation, but also have to deal with
challenges such as home-school communication, administrative affairs and research pressure. This causes teachers to be
in a state of long-term physical and mental overdraft. In reality, many teachers lack the scientific knowledge of emotional
management and the space to practice self-care; schools generally equate psychological support for teachers with
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scattered psychological lectures or one-time counseling, neglecting to build a sustainable self-regulation mechanism in
the daily work scene. The prevailing “shame culture” among teachers makes it difficult for individuals to openly discuss
stress and vulnerability, and the negative emotions accumulated at work can only be dealt with through internal
repression. In the long run, this not only jeopardizes one's physical and mental health, but also leads to a loss of sensitivity
to the emotional needs of students, and ultimately to the educational dilemma of “passing on burnout”.

4 Diversified Paths under the Perspective of Self-Concern and Teaching Innovation
4.1 To Construct Personalized Growth Support Mechanism

Under the perspective of self-concern and teaching innovation, teachers' professional development needs to build a
personalized growth support mechanism to meet teachers' differentiated needs through accurate identification and
dynamic adaptation. The design of the personalized growth support mechanism should be based on the stage
characteristics of the teachers' professional life cycle to establish a hierarchical and classified support framework. For
novice teachers, the focus of support is on the consolidation of basic teaching skills and the improvement of professional
adaptability, and mentorship and classroom observation feedback should be used to alleviate their “survival anxiety”; for
mature teachers, in-depth support should be provided for the refinement of their teaching style and the advancement of
their research ability to help them break through the professional plateau phenomenon; for senior teachers, the support
mechanism should focus on the development of their teaching style and the advancement of their research ability to help
them break through the professional plateau phenomenon. For senior teachers, the focus should be on refining
educational wisdom, passing on teaching experience, and helping more teachers to realize self-improvement.
Personalized support should be integrated into teachers' daily practice scenarios; tools such as classroom record analysis
and teaching reflection logs should be used to help teachers build up their self-diagnostic ability, so that they can grow in
real problem solving. In addition, internal and external resources should be integrated to build a support network
integrating course library, mentor library, and case library, so that teachers can flexibly call resource packages according
to their needs.

4.2 To Innovate Collaborative Networks, and Enable Teachers' Professional Development

The sustainable development of teachers' pedagogical innovations requires the construction of a cross-subject and
cross-level synergistic network, integrating the resources of three circles, namely, in-school teaching and research groups,
inter-school alliances, and professional communities. At the intra-school level, an interdisciplinary teaching and research
community can be built to promote the cross-fertilization of teaching strategies; at the inter-school level, an experience-
sharing platform can be set up based on the regional education alliance to promote the application of innovative results;
and at the level of the professional community, a virtual collaborative space should be constructed with the help of digital
tools, so that teachers can engage in in-depth dialogues with their counterparts across the country, and thus find a
breakthrough point for innovation in the collective wisdom. To maintain the vitality of the collaborative network, it is
necessary to design a reasonable value exchange mechanism and trust cultivation rules, incentivize teachers to take the
initiative to export their innovative experiences through points exchange and signing the names of the results, set up a
rotating presidency system to guarantee the equality of discourse rights, and introduce academic norms to make clear
the attribution of intellectual property rights. The collaborative network needs to maintain a moderate degree of
openness and inclusiveness, not only to absorb university experts, industry mentors and other external intellectual
resources, but also to allow teachers to “partially participate” in a flexible way to reduce the threshold of participation in
innovation and collaboration. Thus, the teachers' teaching innovation is upgraded from a solo exploration to a collective
creation, which improves the efficiency of innovation and the transformation rate of results.

4.3 To Enhance the Systematic Cultivation of Teachers' Self-Concern Ability

The enhancement of teachers' self-concern ability requires the reconstruction of the teacher training course system,
and the addition of psychological literacy courses such as emotion management, stress adjustment and positive thinking
training in addition to the traditional teaching skills module. Firstly, we should help teachers to establish a scientific
cognition of physical and mental health, and eliminate the cognitive misunderstanding that “self-concern is equal to
selfishness”; then we should master the specific regulation skills through the experiential learning such as situational
simulation and role-playing; and finally, we should promote the routine of healthy behaviors with the help of tools such
as punch card records and growth communities.” Schools should develop a psychological capital assessment tool for
teachers to regularly monitor key indicators such as emotional exhaustion and occupational efficacy, and design
personalized care programs for teachers accordingly. At the cultural level, principals can be used to model and
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disseminate typical cases to create an organizational consensus that “treating oneself well is the only way to better
educate people”. In this way, teachers can learn to establish a sustainable symbiotic relationship between professional
improvement and life growth, and ultimately realize the dual enhancement of education quality and teachers' life quality.

5 Conclusion

The study of diversified paths of teachers' professional development reveals the deep-seated limitations of the
traditional single development model and argues for the necessity of a two-way empowerment mechanism centered on
self-concern and pedagogical innovation. The study shows that the essence of teachers' professional growth is a dynamic
process in which life values and educational practices nourish each other. This requires both breaking the rigid constraints
of standardized evaluation and activating teachers' subjectivity through personalized support mechanisms, as well as
relying on the resource support and collective wisdom provided by collaborative innovation networks. The cultivation of
self-concern ability is not a dissolution of professionalism, but rather a rebuilding of teachers' physical and mental
balance, injecting sustainable emotional energy into their teaching innovation; the practical exploration of teaching
innovation will in turn strengthen teachers' sense of professional efficacy, forming a virtuous cycle of “professional
refinement and self-identification”. The construction of such multiple paths not only requires schools to build a flexible
growth framework from the institutional level, but also requires all parties in the education ecosystem to cultivate a
cultural soil that respects differences and tolerates trial and error. Teachers can become designers of self-development
and co-creators of educational change.

Future research can further explore three topics: the first is the dynamic evolution law of teachers' personalized
development needs and the adaptation mechanism of their support strategies; the second is the effect assessment and
optimization path of cross-regional and cross-section teacher collaborative innovation networks; and third is the long-
term impact of self-care ability on teachers' career life cycle and the empirical testing of their intervention models. These
explorations will help build a more resilient teacher development ecosystem and provide human capital support for the
high-quality development of education.
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